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CHAPTER I

INTRODUCTION

The Bible institutel movement is a global phenomenon involving

hundreds of institutions, thousands of persons as faculty and administra-

fs, and scores of thousands as students. These schools are distinct in

~ that "they present a Bible-centered curriculum with the express purpose of
,Q}eparing students for Christian service."2 The American Association of
Bible Colleges defines Bible college education as "education for college
evel whose distinctive function is to prepare students for Christian minis-
tries or church vocations through a program of Biblical, general, and

‘ ;;ofessional studies.”"3 Bible institutes generally are classified as under-
‘xéfaduate professional, or special purpose, institutions. Graduates of these
?schools assume positions as pastors, evangelists, cross-cultural missionar-
ies, church administrators, Christian educators, church musicians, Christian

¥
journalists, church office workers, and lay church workers. Bible institute

E 5
.

f curricular offerings include courses in Bible and theology, general educa-

- tion and appropriate ministry skills. Cocurricular programs of regular

IFor the purposes of this study no distinction is made between Bible

schools, Bible institutes, and Bible colleges. The term "Bible institute"

~ is used to refer to all undergraduate schools offering Bible education with
a view toward preparing people for vocational Christian service.

k. 2George Sweeting, '"Bible Colleges and Institutes: Chronicling the
~ Vision of a Century," Christianity Today, February 5, 1982, p. 38.

i 3American Association of Bible Colleges Manual (Fayetteville,
Arkansas: American Association of Bible Colleges, 1980), p. 9.

1
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- chapel services and involvement in practical Christian service also are
?lequired. It is anticipated that through this marriage of curricular and

cocurricular programs students will become intellectually, spiritually, and

can be said that a distinct brand of professional education is offered by
yﬂiible institutes.

;£~ From humble beginnings in the United States in the late nineteenth
¥éentury, the Bible institute movement has spread around the world. This
fexpansion can be traced largely to modern missionary activity. Many of the
;;ﬁodern missionaries received their biblical education at Bible institutes.
l?ﬁenneth Gangel suggested that the Bible institute movement "has produced 75

~ percent of all evangelical missionaries on the field today. . . ."4 As
ifthese persons went abroad in fulfillment of their missionary ministries,
z;they established Bible schools overseas to provide Bible education for the
ﬁ-national Christians in the lands they served.

gﬁf Since its inception in April 1914, the Assemblies of God has been
:zdedicated to total world evangelization. Currently, through its Division of
f;Fbreign Missions, the fellowship sponsors 1,358 cross-cultural missionaries
{ who work in 115 countries.> The fellowship's mission strategy includes:

the widest possible evangelization of the spiritually lost through every
available means, the establishment of indigenous churches after the New
Testament pattern, the training of national believers to proclaim the

gospel to their own people in an expanding mission to other peoples.6

. Training national church workers and leaders is inherent in the denomina-

1

E 4Kenneth Gangel, '"The Bible College: Past, Present, and Future,'
* Christianity Today, November 7, 1980, p. 34.

11984 Foreign Missions Growth,'" Advance, July 1985, p. 20.

3 6D. F. M. Passport: The Missions Manual (Springfield, Missouri:
ﬁ Assemblies of God Division of Foreign Missions, n.d.), p. 1-4.




?tion's mission philosophy. Melvin L. Hodges, Assemblies of God missions
;statesman, showed that to realize the denomination's goals a well-trained
';national ministry in each field of labor is essential.’/ An indigenous
fchurch cannot be built without competent leaders to oversee the work. It is
'gcommonly believed that God calls those whom He chooses to this ministry and
;£hat the churches bear the responsibility to recognize and confirm God's
'?éall and to train those whom He calls. Training these to fulfill God's
}ﬁivine call on their lives is viewed as basic missionary work.

The major vehicle for the training of national ministers and
ifmristian workers has been the Bible institute. Through its missionary
;idnistry, the Assemblies of God operates 250 overseas Bible schools which
i;ﬁad'an enrollment of 30,796 studeﬁts in 1984.8 While many other evangelicai
%ﬁrganizations also operate overseas Bible institutes, the Assemblies of God
;operates more than any other denomination or mission égency.9

The Assemblies of God operates twelve Bible institutes in the
kPhilippines.lo Four of these schools are joiﬁtly owned and operated by the
;Philippines General Council of the Assemblies of God and the Division of
hForeign Missions of the General Council of the Assemblies of God, U. S. A.

z

- Another four schools are owned and operated by district councils within the

- Philippines General Council. The remaining four schools are owned and

: Melvin L. Hodges, The Indigenous Church (Springfield, Missouri:
- Gospel Publishing House, 1953), p. 49ff.

! 8Appointed to Pray: 1985 Annual Report, Assemblies of God Division
~ of Foreign Missions (Springfield, Missouri: Division of Foreign Missions,

- 1985), p. 3.

1 9Interview with J. Philip Hogan, Executive Director, Division of
~ Foreign Missions, General Council of the Assemblies of God, Springfield,
. Missouri, 11 June, 1983.

10These schools are listed in Appendix A.



“operated by individual churches, though they may enroll students from other

churches also.

Need and Rationale

Bible institutes exist as academic institutions, and therefore the

- faculties of these schools are naturally required to perform, along with
other role tasks, a variety of academic and teaching tasks. Most of these

- persons, however, have not had training to prepare them for their teaching
_Qtasks. Assemblies of God missionaries usually attended a Bible institute

~ and served as local church pastors prior to receiving overseas appointment.

- Likewise, national faculty members generally are chosen from the ranks of

. successful national ministers. Sometimes national faculty members begin

~ teaching duties immediately upon graduation from the institution where they
~ will teach. While both missionaries and nationals have received training to
; prepare them to function in local church ministry, often neither of them has
i had opportunity to develop the teaching competencies needed to function as

~ Bible institute faculty members. Joseph Gettys, in 1949, vividly showed

- that competencies needed for pastoral ministry differ from those competen-

~ cies needed to train others to engage in ministry:

Think of the college teacher who is called out of a position as a pastor
and thrust suddenly into the classroom. His sermon-building habits may
have been satisfactory for the pulpit, but how this daily discipline of
preparation for the classroom torments his soul! He grasps here, there,
and yonder for available helps. Some may be good, others poor. Yet his
teaching load requires him to be ready for his classes six days a week.
He does the best he can but realizes that he is trying to do a job for
which he has not had adequate preparation.

Ten years later, Hubert Reynhout, Jr., in discussing some of the weaknesses

of Bible institutes on the mission field, wrote:

11Joseph Gettys, How to Teach the Bible (Richmond, Virginia: John
BilO% Press, 1949), p. 44.
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The lack of preparation for educational work on the part of teachers is
another common weak point. The teachers are frequently quite well
trained in Bible and theology, but very few are trained in education.
Yet their job is an educational one. To know the subject is one part of

teaching; to know the students, and to know how to teach effectively are
other and just as valuable parts.l

Reynhout's statement focuses on one of the major tensions of higher
education, including Bible institute education--the tension between what to
teach and how to teach, between knowledge of subject content and teaching

skills. Neeley D. McCarter aptly described the situation:

On numerous occasions I have witnessed a strange phenomenon. A group of
professors from the same or several theological schools were engaged in
a discussion. In a formal and informal fashion the conversation turned
to the task of teaching. Suddenly one could feel the level of hostility
rise. Voices become sharp and critical. In one such setting a profes-
sor exclaimed, "Why do we always talk about how to teach? Why don't we
talk about the substance of our courses?" I had been a member of that
faculty for some years and had never heard a good or even lengthy
discussion of how we teach; I had heard many discussions of content. 13

McCarter further stated:
There are no doubt reasons for faculty members to resist a discus-
sion of teaching. Most of us were not trained to teach; we received our

degrees in a discipline and probably never studied about or worked on
the task of teaching as such.l4

Reynhout hit the nail squarely when he stated, 'teachers should be special-
ists trained for this ministry both in their subject matter and in educa-
tion. . . ."15 If faculty members are to become specialists or develop

teaching competencies essential to the performance of their role tasks,

12Hubert Reynhout, Jr., The Bible School on the Mission Field
(Barrington, Rhode Island: Barrington College, 1959), p. 13.

13Neeley D. McCarter, "Teaching in Theological Schools," in The
Contours of Ministry and Professional Education: 1974 Report of the
Thirteenth Biennial Meeting of the Association of Professional Education for
EEnistry, ed. LeRoy E. Kennel (n.p., n.d.), p. 5.

14Thid.

15Reynhout, p. 18.
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iaining programs which are specifically designed for this purpose are

eeded.

Statement of the Problem

Recruiting and maintaining competent faculty members for Assemblies
God Bible institutes in the Philippines has been a constant problem.
Q%Sons, whether missionaries or nationals, who have had opportunities to
ivelop the essential competencies needed to perform their role tasks have
n rare indeed.

Identifying the essential teaching competencies needed by faculty
j:mers was judged to be a logical beginning point in solving this dilemma.
n, meaningful faculty training programs that would help develop those
petencies could be produced. Therefore, the purposes of this project
:ére (1) to identify the essential teaching competencies needed by faculty
?Qwers of Assemblies of God Bible institutes in the Philippines, and (2) to
ixepare a program intended to enable a selected group of faculty members to

E
develop or improve these essential competencies.

F In considering this problem, several questions surfaced. What role
p.sks were being performed by faculty members of Assemblies of God Bible
stitutes in the Philippines? Which of these role tasks related to the
caching function? What competencies were needed for faculty members to
perform satisfactorily their teaching role tasks? How could those competen-
#rés best be developed?

This study had two potential applications: (1) in-service training for

hose presently serving as faculty members, and (2) pre-service training for

hose who would aépire to become faculty members. In this project, only the
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Definitions
In this study the following terms were used as follows:

Assemblies of God referred to that fellowship of evangelical and

?;ntecostal churches organizationally affiliated as the General Council of
&!- Assemblies of God in the United States of America, Incorporated. The
ganization is headquartered at 1445 Boonville Avenue, Springfield, Missou-
. There is no worldwide organization of the Assemblies of God. Fellow-
pé in countries other than the United States have been organized and are
onomous bodies. Generally, these organizations are also called General

' uncils and bear the name of the country in which they exist, such as the
lippines General Council of the Assemblies of God. Fraternal ties exist
?’tween*the General Council in the United States and those in other lands,
ticularly where these councils were begun by or are served by missionar-
from the American body. 1In this study, the term may refer as indicated
different contexts to either the American fellowship, the fellowship in

e Philippines, or that larger world-wide fellowship for which no juridical
ganization exists.

Bible institute referred to an undergraduate institution whose

riculum is organized around the Bible as the unifying factor and whose
primary purpose is to prepare students for involvement in Christian minis-
;?ries and/or church vocations. In this study, the term applies to all such
hools, whether the program duration is two years, three years, or four
ars and without regard to whether the official names of the various
institutions may be schools, institutes or colleges.

Essential teaching competencies was used to refer to the understand-

ing, skill, ability, expertise, and craft necessary to teach effectively and

>
S

‘efficiently and to carry out all expected role tasks. This is demonstrated
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: y designing, sequencing, administering, and evaluating meaningful learning
periences and by assisting in the learner's character development and
gpiritual formation through non-quantitative means.

Certain competencies are required to perform any task. To seek to
Eelp teachers develop or improve those competencies essential to the perform-
ce of their role tasks should not be viewed as an attempt to develop a
'sophisticated, "ivory towered," impractical, scholarly elite. It is facing
ihe reality that teachers at all levels must perform certain tasks and,
Eherefore, need to develop the expertise needed to perform those tasks well.
Likewise, improving teacher competencies does not of necessity pro-
;duce cultural separation for the institution, its faculty, its students, or
1its graduates. Training teachers to perform their role tasks competently

i

- should not be construed as putting cultural distance between the teachers

‘and other members of their culture or as advancing the teachers in social
ank within that culture. Rather, it should be understood as equipping

?those teachers to perform effectively within their cultural milieu to the

~end that God is glorified and His Church is edified.
P

2 Faculty members referred to those persons who are members of the

instructional personnel of a Bible institute, whether they are engaged full-
ikime or part-time in this work.

Role tasks was used to indicate that which a person does in the
ffulfillment of his assignment or job. In this study, the term included all
ﬁ}aspects of the duties performed by faculty members. Because teaching was
:rviewed holistically, such matters as modeling a consistent Christian life,

; modeling an effective ministry in one's teaching discipline, and nurturing

- the spiritual growth of the learners, as well as usual matters such as

teaching classes, serving on committees, and performing assigned duties are



j%vbe understood when the term applies to Bible institute faculty members.

Delimitations

This study by definition was limited to a study of selected faculty
ibers of Assemblies of God Bible institutes in the Philippines. It was
cognized that Bible institutes are but one approach to ministerial educa-
on. It was also acknowledged that the Bible institute concept was imported
o the Philippines from the United States. The negative impact of that ad-
éﬁssion is buffered somewhat when one realizes that, at the point in history
en this importation began, the Philippines was a protectorate of the Unit-
States. The commonwealth's form of government, including its constitu-
5fon, was a duplicate of the American pattern. Likewise, its public educa-
on system was nearly an American carbon copy. With some of their country-
men calling for statehood, the Filipinos would have had it no other way.
While the Bible institute movement was imported in origins, one can
ﬁmrdly argue that the concept is not indigenous now. It has adapted to
?ﬁlipino culture until it appears to be as much at home there now as is the
?ﬁmpaya tree or the banana plant. Evidence of this is found in the number of
}?ﬁble schools which exist in the Philippines and in the fact that these

- schools have felt the need to organize their own association, the Philippine
b \‘V‘

‘Association of Bible and Theological Schools.

It was further acknowledged that the Bible institute is not always
Rthe most appropriate model of ministerial education. Yet these schools have
;géen effective in some situations in the Philippines, and some believe they
Eyill have continued usefulness in the future. Dr. Stewart DeBoer, president
j;f Asian Theological Seminary in Manila, stated, "A.iT:. S. believesithat for

r!
- many years to come the backbone of the urban and rural churches will be the
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:ﬂible schools."16 He further stated:

Personally I believe that it will be the Bible schools throughout the
} Philippines, who [sic] will be providing local leadership for years to
- come. It will be the graduates of Bible schools who minister in the
barrio and give the impetus to church planting.l7

;?ﬁe exploration of alternative models of ministerial education was beyond
ﬁ#ﬁe scope of this project.

4 The cross-cultural nature of this study provided other delimiting
{factors. Cross-cultural education occurs when an educational planner
j?esigns an instructional program for persons whose cultural orientation is

~ different from one's own and when a teacher and a group of learners have

- experienced different cultural backgrounds. Both were the case in this
: study. The researcher, an American, developed a training program for a
selected group of Filipino faculty members, and he led a seminar learning
;;experience for them. Insights from cultural anthropologists, cross-cultural
r'communicators, missionaries and theologians concerned about contextualiza-

- tion of the gospel, and ethnopedagogues helped the researcher develop cross-

- cultural sensitivity and served to reduce cultural distance.

Assumptions

For the purposes of this study, it was assumed that faculty members
~ of the schools concerned in the study had an acceptable knowledge of the
content of the subjects they teach. That their understanding of the subject
; matter could be more fully developed and that their teaching would profit

thereby was granted; yet, it was assumed that these teachers were at least

16Stewart DeBoer, "Practical Considerations of Higher Theological
Education in the Philippines,'" paper presented to the Summit Consultation
of the Philippines Council of Evangelical Churches, Inc., Angona, Rizal,
Philippines, 1981. (Mimeographed.)

171bid.
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y}imally competent in knowledge of the disciplines they teach.

Another assumption was that Bible institute faculty members perform
%3£ain identifiable role tasks, including a host of academic and teaching
“Eks. It was believed that these role tasks could be identified by
discovering what faculty members actually do. It was expected that these

asks could be grouped into categories of labor and organized into a typical
jile task profile.

To perform these teaching role tasks certain competencies were
leential. It was assumed that these competencies could be identified and
;,propriate activities could be prescribed to enable faculty members to
evelop and/or improve in these competencies. That training programs could
be prepared to help faculty members develop these essential teaching
ompetencies was assumed.

Further, it was assumed that the data gathered in this study were
;&nestly expressed by the respondents. This included expressions in the
iyreliminary study, the faculty intefviews, the faculty and student surveys,
;§nd the seminar participants' evaluations.

] And finally, it was assumed that within the Assemblies of God Bible
;ﬁnstitutes in the Philippines there were sufficient interested and capable

E

 faculty members who were willing to participate in such a study that a valid
%gnd profitable study could result. It was expected that the training
;iprogram in this project would help facilitate the development of these

;gssential teaching competencies in a selected group of these faculty members

- of Assemblies of God Bible institutes in the Philippines.

!

Organization of the Study

The remainder of this study was organized as follows:
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Biblical and theological concepts which supported the existence of

he Bible institute movement, the function of teaching, and the need to

develop teaching competencies were presented in the second chapter.

In the third chapter a review of the selected educational literature
:yas presented. Literature dealing with trends in faculty development,
é;onceptual understandings of instructional design, and relational elements
;.f teaching were considered. A part of the study of instructional design
;ncluded an assessment of behaviorism.

The procedures used in this project were reported in the fourth
‘hapter. The data collected in research were described and analyzed. Also,
"_a task profile of what faculty members of Assemblies of God Bible institutes
:in the Philippines do was developed in this chapter. Those tasks which were
"épecifically related to teaching functions were identified. The tasks
j'-within the teaching functions with which faculty members seemed to need the
most help were identified. An in-service faculty training program that
fyould help faculty members develop their essential ﬁeaching competencies was
proposed also.

Details concerning a field study with the proposed training program
were reported in chapter five. Evaluations of progress made by those
faculty members who participated in the training program were reported, as
‘were evaluations of the training program itself.

‘ In the sixth chapter a summary of the project was presented and ap-
propriate conclusions were discussed. Recommendations for further study
were presented also.

Seventeen appendixes involving 150 pages were included to document

y

j the study.



CHAPTER: i

BIBLICAL AND THEOLOGICAL REFLECTIONS

The Bible institute movement grew from the practical need to train

Christian workers. The first two Bible schools, the Missionary Training
f%llege-for Home and Foreign Missionaries (now Nyack College) and Moody
”fble Institute, were founded for this principle purpose. Similar schools
{“tablished since then exist for this same purpose.

The existence and usefulness of the Bible institute movement as
scribed in the previous chapter were assumed for this study. Therefore,
iblical and theological concepts which would support the existence of the
vement, the function of teaching, and the need to develop teaching
mpetencies were explored. The purpose of this chapter was to report the

ndings of this research.

Doctrine of Revelation

Central to Christianity is the doctrine of revelation. The term

iﬁ&evelation" means the disclosure of what was previously unknown or hidden.
;Jn Christian theology, it refers to God's communications in which He mani-
gfests Himself and relevant information about Himself. Bernard Ramm stated:

?"Revelation is the autobiography of God, i.e., it is the story which God

;narrates about himself. It is that knowledge about God which is from God."!

k- 1Bernard Ramm, Special Revelation and the Word of God (Grand
Rapids, Michigan: William B. Eerdmans Publishing Company, 1961), p. 17.

15
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The Scriptures portray God as the eternal, living, holy, self-exis-
?ft One. Because of who He is and because of who man is, God is incompre-
ﬁﬂsible, or hidden, apart from His own acts of self-disclosure. Man could
ver discover or know God except for God's revelations of Himself to man.
ﬁ‘suse of His nature, God, through His acts, made known truth about Himself
T‘ch otherwise could not have been known.

Theologians have found it helpful to discuss God's self-disclosure

é (1) general, or natural, and (2) special. General revelation refers to
p.t which can be known about God through nature (Psalms 19:1-6; Job 36:39;
\ s 14:15-17), and through the moral law written into the conscience of

(Acts 17:24-31; Romans 2:14-15).2 This revelation, while inadequate to

‘;fine some invisible qualities of God (Romans 1:18-21). Although general
revelation is limited in scope, man's refusal to govern himself by it is a
ficiently serious infraction for him to be held accountable therefor.

Special revelation refers to that activity of God by which He

discloses His redemptive nature and His plan of salvation for fallen man.
1 Henry stated:

Special revelation is redemptive revelation. It publishes the good
tidings that the holy and merciful God promises salvation as a divine
gift to man who cannot save himself (OT) and that he has now fulfilled
that promise in the gift of his Son in whom all men are called to believe
(NT). The gospel is news that the incarnate Logos has borne the sins of

doomed men, has died in their stead, and has risen for their justifica-
tion. This is the fixed center of special redemptive revelation.3

; 2For helpful discussions of this see G. C. Berkouwer, General Reve-
‘lation (Grand Rapids, Michigan: William B. Eerdmans Publishing Company,
1955); and Bruce A. Demarest, General Revelation: Historical Views and
Contemporary Issues (Grand Rapids, Michigan: Zondervan Publishing House,

1982).

: 3Evangelical Dictionary of Theologv, 1984 ed., s.v. "Revelation,
" Special," by Carl F. H. Henry.
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e some information about God can be discovered through general revela-
7»q information leading to salvation cannot be (Romans 1:18-32). Special
velation is needed for people to know how to enter into, enjoy and live in
‘Fs marvelous plan. Much of special revelation was recorded in written form
;fthe Scriptures. Evangelical Christians in particular place high priority
:LGod's revealed Word as found in the Scriptures. Some theologians have
‘aied to emphasize that God reveals Himself in the mighty acts that are
scorded in the Bible, rather than in the very words of Scripture. Special
re elation is understood best as coming in both deeds and words. Bernard

RN

Ramm stated, "Special revelation is longer and wider than Scripture, but
&ripture is at the heart and soul of special revelation."4

To understand as fully as possible what can be known about God,
people must diligently apply themselves to the examination and comprehension
both general and special revelation. Both are parts of God's total
;wfort to make Himself known. Addressing this point, Henry further stated,
3 Despite the distinction of general and special revelation, God's revelation
‘is nonetheless a unity, and it must not be artificially sundered."> The
éfmﬂ:that God has revealed Himself makes it imperative that people seeks to
Eunderstand as fully as possible that which has been revealed.

A justification for the Bible institute movement can be found in
gthe fact that these schools facilitate God's revelational purposes. Bible
*{institutes provide an environment in which students can explore God's
zsrevelation. The Bible is central to the curriculum; other disciplines,

J

~ which focus on what is revealed in general revelation, are approached from a

4Ramm, Special Revelation, p. 169.

SHenry, s. v. '"Revelation, Special."
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iblical point of view in an attitude of faith. Knowing God and understand-

ng what He has revealed is a high priority for Bible institutes.

Biblical Tradition of Teaching

In both the 0ld and New Testaments, teaching is one of the ways used
propagate God's revelation. This tradition began early and continued
oughout the biblical record. This important function occurred in a
'ﬁ;iety of situations and was adapted to meet the specific needs of the
es. It was expressed in various delivery forms which were appropriate to
people available to be teachers and learners. This biblical tradition

is a foundation on which teaching in the Bible institute movement rests.

Teaching in the 0ld Testament
Teaching and education were regarded seriously in Old Testament
;hn~s. The Hebrews believed that "the fear of the LORD is the beginning of
knowledge" (Proverbs 1:7; 9:10).6 The primary aim of Jewish education was
b help the people know and serve God. William Kane stated: "The ideal of
rew education was to develop a human being who would be pleasing in the
€x“s of God, his creator."7 The Torah, God's revealed law, gave instruc-
ighns in how to live and fulfill the divine mission. It embraced all aspects
v‘life across the whole span of human life, and knowledge of the law was to
‘?héble them to be the kind of people who would please God. So teaching and

learning the Torah was highly important for the Hebrews as they sought to

i 6Unless otherwise indicated, all Bible quotations and references in
‘this study are from The New International Version of the Holy Bible (Grand
Rapids, Michigan: Zondervan Bible Publishers, 1978).

/William T. Kane, History of Education, rev. John J. O'Brien
: Loyola University Press, 1954), p. 9.

(Chicago
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R 5
ducted by parents in the context of the family unit, by the priests and
1N

ng by Parents

Education in ancient Israel was largely informal and was tied
y to the family unit which perhaps is understood best in the extended
ly model. Education of one's children, particularly in the religious
ditions of Israel, was considered a religious duty (Genesis 18:19,
euteronomy 11:18-21). Kane, in emphasizing that Hebrew education was a
amily concern, said:

Among the Hebrews the family rather than the community occupied
first place in the hierarchy of educational agencies. It served as first
and chief teacher. Father and mother were charged with the education
of their children as a religious obligation as well as a natural one.
This obligation was accepted and carried out rigorously. They taught
the child its letters, and almost from infancy began its training in
religious and moral truth. They too were to teach him his trade.

Their authority was great, and children respected it. They were urged
often not to spare the rod--the Hebrews being sound psychologists.8

ﬂging Moses' administration, the Deuteronomic Law requiring parents to
instruct their children in the ways of God was commanded (Deuteronomy 6:4-7).
ents were to perpetuate the meanings of Israel's faith by recounting the

“  nts and interpretations of Israel's history (Deuteronomy 6:20-25).

The family remained a major center of education in Hebrew society
'ffter the tribes settled in the land of Palestine. Yet the home was not
%the only place where education took place, nor were learning opportunities
fﬁimited only to routine family experiences. After the religion of Israel

~ vas established at Sinai, two features which were educationally significant

B Yy
b A

8ibid., " p. 11.
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sre added to Jewish communal experience; one was the national festivals
nd the other was the priesthood and Levitical ministry. William Barclay

iaintained, "It can easily be seen that the Jewish Feasts and Festivals were

generosity of God."9 He also stated:

There was an integral part of Jewish communal life which must have
provided a very real vehicle of instruction. Such a vehicle must have
been found in the three great national feasts and festivals--The
Passover, Pentecost, and the Festival of Tabernacles. Jewish law laid
it down that a father must explain the great festivals to his son.l0

All the festivals and ceremonies were to be utilized as means for
the instruction of children. The Law ordained a number of religious
times: the weekly Sabbath, the Feast of Trumpets, the Feast of Taber-
nacles, the Passover, the Sabbatical Year, the Year of Jubilee, the
Feast of Pentecost, and the Day of Atonement.ll

Such biblical passages as Exodus 13:8, Deuteronomy 4:9, and Deuteronomy 6:20

prport their observations. The preparations for and celebration of these
Bt

After the Sinai experience, educational responsibility was shared

various religious leaders including the priests and Levites. Moses wrote

=

e lav of God and delivered it to the priests with instructions that they

i
L

.@uties of the priests were listed in Deuteronomy 33:8-10; teaching God's

' judgments and laws were specifically spelled out. Leon Wood, discussing

£ 9William Barclay, Educational Ideals in the Ancient World (Grand
Rapids, Michigan: Baker Book House, 1959), p. 22.

10Ibid., p. 19.

11C. B. Eavey, History of Christian Education (Chicago: Moody
Bees, 1964), p. 53.2
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;;Eteaching ministry of the priests and Levites argued:
The priests and Levites were to serve as the teachers of the people.
~ They were to instruct young and old in the Laws of God, revealed long
- before at Mt. Sinai. Sometimes the statement is made that the task of
the priests—-in distinction especially from the prophets--was to
~ represent the people of God. The statement is true in part, for they
~ did do this. Particularly during the weeks spent at the central
- sanctuary, they represented the people in making the prescribed sacri-
fices and offerings for them. However, it should be realized that in
terms of time spent, they gave themselves even more to representing God
to the people, in this activity of teaching.l2

Eavey noted that the priest performed various duties some of which
 =ght not at first be considered of a teaching nature. He demonstrated that
i;en these duties, such as officiating in the rituals and ceremonies of the
;uw, were a basis for teaching a proper attitude toward God and His worship.
He showed that some of these feelings and attitudes were more vividly and
powerfully taught indirectly than they could have been by words alone.l3
the priests' manner of handling sacred things and their approach to God were
observed and thereby were occasions to promote learning.
The theocratic form of government God instituted for Israel induced
m“great need for teaching. God had revealed His requirements in the Law and
the people were expected to obey them. To obey God's laws, the people must

fbe knowledgeable of them. This necessitated that teaching by those who knew

God's requirements must be readily available to all of the people. The tribe

- of Levi was assigned this important teaching ministry. Upon occupation of
;the land, the priests and Levites were scattered throughout the tribes
frather than receiving territory of their own. Wood made the case that this

‘was to facilitate their teaching duties. By all Levites bearing this

f 12Leon Wood, Distressing Days of the Judges (Grand Rapids,
Michigan: Academie Books, 1975), pp. 57-58.

4 13C. B. Eavey, History of Christian Education (Chicago: Moody
ress, 1964), p. 55.
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R

‘,esponsibility and with them scattered throughout the tribes, ample oppor-

fgunity was available for all Israelites to learn what God expected of

them. 14

it
ﬁﬁbaching by the Prophets

Another significant group of people who participated in Israel's

teaching function were the prophets. Concerning the teaching role of the

4

prophets, Fletcher Swift said:

It may be seriously doubted whether any nation has ever produced a group
of religious and moral teachers comparable to the prophets of ancient
Israel. Through their spoken public addresses and writings they became
creators of national religious and social ideals, critics, and inspirers
of public policies, denunciators of social wrongs, preachers of in-
dividual and social righteousness, and the source and channel of an ever
loftier conception of Yahweh and of the mission of Israel. In fulfill-
ing each of these capacities they were acting as public teachers. In
every national crisis they were at hand to denounce, to encourage, to
comfort and always to instruct. They were the public conscience of
Israel, the soul of its religion, the creators of public opinion, its
most conspicuous, its most revered, its most convincing teachers.

fkane added support to the case that Israel's prophets served a teaching
function. He wrote:

But after the national settlement in Canaan, during the period of

tribal rulers and still more during the centuries of the kingdoms, there
arose among the Hebrews men of striking personality and great gifts,
whom they called prophets. These, claiming an inspiration from God,
went about instructing the people. For the most part, they were not in
a position of authority; their work was strictly educational, addressed
to the minds and hearts of their hearers. Many of them left their
teachings in writing. They had a great influence upon the Hebrew
people, and more than once, by their teaching, brought about an impres-
sive renascence of national and religious life.l6

k. In the strictest sense, the prophets were God's spokesmen, men who

14yo0d, Distressing Days, p. 58.

3 I5Fletcher H. Swift, Education in Ancient Israel: From Earliest
' Times to 70 A. D. (Chicago: The Open Court Publishing Company, 1919),
D.38.

16Kane, Hisstory ef Fduecation, «p. 12.
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poke for God. They served because they were specifically called to this
i'stry; this is in contrast to the priests and Levites who entered divine
ice because the whole tribe was called. Not only was their call of

lvine origin, but their message was from God too. In describing the nature
;gthe prophetic office, Gleason Archer stated:

In the earliest period the prophetic function was assigned to the
Levitical priests, who were charged with the responsibility of teaching
the implications of the Mosaic Law for daily conduct in the practical
issues of life. But even the Torah envisioned the possibility of a
special class of prophets distinct from the priests. . . . As the
priesthood became increasingly professionalistic in attitude and lax in
practice, a new teaching order arose to maintain the integrity of the

~ covenant relationship in the heart of Israel. Some of these prophets
- came from the priestly tribe of Levi, such as Jeremiah and Ezekiel, but
the majority came from the other tribes.17

It seems probable that the prophets formed associations, bands,
‘brotherhoods, or companies, perhaps on the order of professional guilds.
;éripture mentions, particularly in connection with the ministries of Samu-
el, Elijah, and Elisha, the existence of such companies at Ramah (1 Samuel
fﬂ9:19—20), Jericho (2 Kings 2:5), Gilgal (2 Kings 4:38), and elsewhere (2

}Kings 6:1). These bands sometimes have been called "schools of the

fprophets." Scholars, however, are uncertain if these should be understood
3
;hs institutions which prepared people for prophetic ministry. Those who

fﬂere part of these bands were called "sons of the prophets." This statement

~in the Hebrew is a plural construct relationship suggesting possession or

~close relationship, as sons belonging to the prophets. Since the Hebrew

"son" connoted several meanings, it was difficult to determine precise-

- word
'Cly what meaning should be understood here. Since Hebrew teachers referred

;fto their pupils as their sons, the possibility may exist that these bands

§ 17Gleason L. Archer, A Survey of 01d Testament Introduction
~ (Chicago: Moody Press, 1964), p. 285.
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phetic ministry. Biblical information which may be understood as
.?borting this point of view is found in the fact that they shared a common

able (2 Kings 4:38ff) and built community buildings (2 Kings 6:1ff). It

L

ay be that they represented a type of mentor-disciple relationship. James

e

lewsome supported this viewpoint and wrote:

‘ The evidence within the 0ld Testament points to the prophetic guilds
- as being frequently organized around some central figure who served as
both spiritual mentor to his followers and as the arbiter of custom and
discipline.1l8

dward J. Young further supported this same notion. He stated:

It would seem, however, as though the word "son" is not intended to

express actual sonship, but rather a close connection such as might be
termed discipleship. The prophets were sons in the sense that they

- stood in a close and intimate relationship to the great master prophets,
~ Elijah and Elisha.l9

he biblical narrative portrays the "sons'" as seeking the approval of their
eaders before doing things (2 Kings 2:16-18, 2 Kings 6:1ff) and as obeying
7# commands of their leaders (2 Kings 4:38ff). These may further support
;;,mentor—disciple relationship idea.

Regardless of what the "schools of the prophets" may have been, it
}?ms highly probable that some exchange of information was shared by the

articipants. In any case, there is evidence that the prophets participated

@‘the teaching function of the O0ld Testament.

ching by the Scribes

Another group of men who participated in the function of teaching in

3 18 james D. Newsome, Jr., The Hebrew Prophets (Atlanta: John Knox
Bess, 1984), p. 5.

A 19Edward J. Young, My Servants the Prophets (Grand Rapids,
fichigan: Wm. B. Eerdmans Publishing Co., 1955), p. 93.
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?rael were the scribes. These men were learned in Jewish law and tradi-
:éons. They appear to have developed into thorough scholars who explored

;ﬁrious possible meanings of the texts and considered different applications
if revealed divine truth. They wrote extensively and produced a tremendous
é;dy of literature. Their appearance paralleled the beginning of the
;ynagogue. In describing the interface of these two, Barclay expressed:

I

The Synagogue was the centre in which the Law was explained,
expounded and applied. In that sense the Synagogue was the centre of
public Jewish education. It is here that the Scribe enters the scene.
If the Law had to be taught, and explained, and appointed, there must be
men who dedicated themselves to that task, men whose life work it was to
know and to interpret the Law, and to state its claims authoritatively;
and the Scribes were these men.20

The primary purpose of the synagogue was instruction in the laws of
;God. The Scriptures were read and expounded.21 As time moved on, the idea
fﬁhat the synagogue was a center of religious instruction became commonly
3gaccepted. The teaching function of the synagogue became more highly
bweveloped and professional with the passing of time. The teaching function

;%ms so closely associated with the synagogue that Charles Guignebert

,;described it as "a sort of popular religious university;"22 and Eavey argued
i;that the Jewish elementary school developed in the synagogue.23

The scribes were the teachers of the synagogues. Eavey explained:
The scribes became the learned and legal class and as such the leaders

among them were teachers of the Law. They were trained in and obedient
to the Law. Such obedience implied total consecration to God, with the

2OBarclay, Educational Ideals, p. 25.

21A1fred Edersheim, The Life and Times of Jesus the Messiah (Grand
Rapids, Michigan: Wm. B. Eerdmans Publishing Company, 1886), pp. 431-32.

i 22Charles Guignebert, The Jewish World in the Time of Jesus (New
. Hyde Park, New York: University Books, 1959), p. 75.

23Eavey, History of Christian Education, p. 64.
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forsaking of all duties and activities not related to the worship and
service of God. In addition to teaching the Law, the scribes inter-
preted its meaning.

The scribes regarded their work as holy, for to them had been
entrusted the sacred task of transmitting the laws of God Himself had
- given. Schools of the scribes were centers of disputation where

difficult matters were settled. These came to be known by the time of
- Christ as the "rabbinical schools"; They gradually gained complete
control over religious thought and education. The heads of these
schools were first called "rabbis" about the time of Christ. In the
- centuries immediately preceding the birth of Christ, the growing
influence of these rabbinical schools weakened that of the priesthood
- more and more. During the first century of the Christian era, the
~ teaching scribes, or rabbis, finally superseded the priesthood. In
~ their schools all learning was concentrated, but the priesthood and the
higher laity benefited from instruction given in them.24

e scribes and the synagogues contributed significantly to the biblical
Qﬁching function.

This brief study of teaching in the Old Testament it has been shown
ggt the teaching function was practiced in the Old Testament, and that it
as expressed in a variety of ways and delivery forms. The purpose of the
5ﬁihing function always was to help the learners know God and His law so

might live in conformity to His will.

Teaching in the New Testament
The teaching function that was observed in the 0ld Testament
ontinued in New Testament times. In the New Testament, this teaching
;yction is expressed in a variety of forms too. While the synagogue and
le of the forms from the 0ld Testament continued into New Testament times,
iﬂadaptations to the teaching function were observed too. In the New
;;tament, Jesus taught and he commanded others to teach (Matthew 5:2ff;
8:19). The apostles taught (Acts 2:42). Early church leaders engaged in

;'teaching ministry (Acts 5:42; 15:35; 18:11; 28:31). Paul taught and

24Tbid., p. 65.
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;;;tructed Timothy to teach (2 Timothy 2:2). God gave teaching gifts to

some individuals and gave teachers to the Church (Romans 12:6-7; 1 Corin-

. 12:28; Ephesians 4:11).

Evidence showing that Jesus participated in the biblical teaching
function was overwhelmingly convincing. Jesus was called by teaching
ﬁ;%les, "master" and "rabbi", and he accepted, even welcomed, these titles
ﬂﬁh regarded himself as a teacher (John 13:13). He is depicted in the

.ﬂ;pels in the act of teaching. He taught the multitudes (Mark 2:13; Mark

3

by his contemporaries—-friends, enemies, and the general population--as a
her (Mark 4:38; Luke 21:7; Matthew 26:25; John 3:2; Matthew 19:16; Mark
4; Matthew 22: 24; 36; Mark 9:17; Mark 12:32; Luke 12:13; Luke 19:39;
i;&k gR:32).

4 Jesus never gave a discourse on pedagogy, yet he was an authority on
he subject. He has been recognized as the "Master Teacher," teacher par
géellence, one who had developed well his teaching competencies.

A study of these accounts in the Gospels where Jesus taught seemed
__show that Jesus understood certain teaching-learning processes which are
‘*ognized yet today. J. M. Price said that ". . . he had such a grasp of

hing as to be thoroughly at home at the task."2> Price argued that

}ius thoroughly grasped and effectively used the essential elements of

g 253, M. Price, Jesus the Teacher (Nashville, Tennessee: Convention
s, 1046), p. 13.
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lfpsychological principles of learning, educational theory, and pedagogical
practice. He reasoned that careful study and painstaking practice are

=

necessary to become effective teachers, and that the Christian teacher would

j&earn much about effective teaching by studying the example of Jesus.

ek

4 Jesus approached the teaching task from a learner-centered posture.

~He taught in keeping with what is known about how people learn. He did not

;%éek to force learning, but to structure situations that led the learners to
ihﬁscover or experience truth for themselves. His statements and actions
:gften were invitations to them to think, to wonder, to ask, to learn. Their
| growth, development, and learning were uppermost in his desires.

{M Jesus' practice showed that he considered that the tasks of the
;k§acher were to make truth available, to motivate learning, and to role
fﬁdel what was being taught. In making truth available, Jesus taught as one
.%ith unusual authority which resulted in the amazement of those who heard
?‘h (Mark 1:22; Matthew 7:28-29). He motivated learning both by intrinsic

| d extrinsic sources. He appealed to such intrinsic motives as obedience
é;d love (John 4:34; John 14:15), and he appealed to extrinsic motives such
_benefits and rewards (Matthew 6:33; Revelation 22:12). Jesus also
i%ppealed to conscience as a motivator (Matthew 23:23; Luke 18:1). His life
: é an open book giving full expression to what he sought to instill in

ers (John 14:6). No more fitting role model could be found.

Jesus' teaching practices made it appear that he understood that

'

3’;;ching leads to change. He sometimes taught to change knowledge and under-

Qfsnding (Mark 7:9-16); sometimes to change attitudes and values (Matthew

1-12; 18: 1-14); and sometimes to change behavior, actions or skills
(Luke 11: 1-13). His teaching also appeared to reflect that he understood

that within these domains there are levels at which changes occur.
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gg Jesus based his teaching on sound principles of teaching and

rning. His teaching reflects an understanding of human learning and it
reflects an understanding of how to plan instruction in light of the way
‘humans learn. By using challenging statements, parables, questions, visual
quges, and attention-getting terms, Jesus demonstrated an understanding of
éxhe importance of the learners' interest. Very little can be taught without
j;nmuring and holding the learners' attention.26 He knew the value of
;Ieginning where the learner was. In the Sermon on the Mount, Jesus followed
iéﬂpattern——"You have heard 'Tv said < [ ButD reéllbyow ' S92 Ol
?ieaching moved from the known to the unknown (Luke 10:25-37; John 4:6-25).
tumw'of Jesus' parables and illustrations show that He taught abstract truth
fby concrete examples (Matthew 5:13-16, 23, 29, 30, 38-42). Jesus made use
iﬁi repetition. John A. Marquis wrote, "Our Lord often discussed a subject
jindce. The most casual reader of the Gospels cannot fail to see that he
_ﬂrepeats himself."27 Sometimes Jesus would introduce a subject in sketchy

~ form, then later return to it and expand it further.28 Jesus knew that

, 26Herman Harnell Horne devoted the third chapter of his book to how
- Jesus secured attention. Herman Harnell Horne, Jesus: The Master Teacher,
- reprint ed. (Grand Rapids, Michigan: Kregel Publications, 1964).

i 27John A. Marquis, Learning to Teach from the Master Teacher
- (Philadelphia: The Westminster Press, 1913), p 3l.

i 28Several writers developed this idea more fully. Valerie Wilson
- wrote: "In the beginning he instructed individuals. During the middle
g'period He addressed the crowds. In the end he again worked with indivi-
- duals, specifically giving intensive training to the twelve." Werner G.

- Graendorf, ed., Introduction to Biblical Christian Education (Chicago: Moody

. Press, 1981), chapter 4: Christ the Master Teacher, by Valerie A. Wilson.

~ E. Griffith-Jones argued that there were marked stages of development in the

~ teaching of Jesus. He explained that in the early period of Jesus ministry

~ he laid a foundation for the superstructure he would build later; in the

- second stage Jesus moved into the vital and productive phase of his

- ministry; and in the third stage Jesus teaching became more differentiated

~ in tone and method. He drew closer to them relationally; yet he attempted

~ to prepare them for the tragedy that awaited him and them. E. Griffith-Jones,
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‘Qtition reinforces learning and that it is important to skillful teach-
Jesus knew the value of learning by doing, that a learner must think and
ﬁ‘for himself. He knew that the activity of the learner, rather than that
- the teacher, produces learning. Terms such as '"go," "follow," "do,"
f?tuated his lessons. After giving some preliminary instructions, he sent

t the Twelve (Mark 6:7-13) and the seventy (Luke 10:1-16) to try for them-
:}ves. Jesus also knew the importance of readiness to learning. He knew
some lessons could not be learned until after essential prerequsite
L»sons were learned. He recognized that until a certain level of development
ccurred other learning could not be achieved (John 16:12). The design of
Jesus' instruction reflects his knowledge of educational principles.
The teaching of Jesus showed clear purpose and objectives as well as
ﬁ;wcedures which were intended to achieve those goals. Several writers gave
attention to this matter. Each of them developed their own explanation of
objectives of his teaching, but they generally agreed that his major
objectives were spiritual in nature. He sought to reveal God, to communi-
:ute a new life and relationship to God (John 10:10b). That Jesus ever had
his objectives clearly before him is seen in his prayer in John 17. Parts of
;fhis prayer seem like a reporting to the Father concerning the achieve-
‘ment of his objectives. It is as if Jesus is saying, '"this was our goal and

@ere is what I did about it." In his teaching, Jesus seemed to have his

‘The Master and His Method (London: Hodder and Stoughton, 1902). Donald Bur-
‘dick noted a similar pattern to the teaching ministry of Jesus. He wrote:
"iewing His ministry as a whole, we can see that He developed His teaching

' in a progressive manner. First, we note the general proclamation of the

gospel in terms similar to John the Baptist (Mk. 1: 14, 15). Then, there
follows a progressive development of the concept of the kingdom. We can trace
‘a gradual revelation of His deity. In due time He began to teach His disci-
Bples concerning His death (Mt. 16:21 ff.; 17:22 ff; 20:17-19). Finally, He
comes to eschatology (Mt. 24, 25)." Donald Burdick, "Beginnings of the
Gospel" (Class syllabus, Denver Conservative Baptist Seminary, 1966), p. 53.




29

Zijectives clearly before him, and he designed his instruction accordingly.
Jesus skillfully used a variety of teaching methods. He lectured,

;;d stories, asked questions, led discussions, and used visual aids.

‘:!eral writers explored Jesus' use of various teaching methods and all

;und him to be most adept at this.29

Jesus' teaching also showed that he understood how to relate to

?fferent audiences. Whether teaching individuals, such as Nicodemus (John

31—21) or the Samaritan woman (John 4:1-26); small groups, such as the

tflve (Mark 3:13-14) or the Seventy (Luke 10:1-24); or the multitudes, such

tgthe five thousand (Mark 6:32-44); he always kept in focus the value of

ndividuals and sought to meet their needs. His teaching involved a variety

E;human relations situations, and he used these situations to teach by

:‘mple as well as by word. The relatively small group setting of Bible

‘a:titute teaching affords many opportunities to teach by example and to

V;yelop mentor-disciple relationships.

The teaching of Jesus showed that he engaged in the teaching

‘unction and that he mastered the teaching competencies needed to teach

'?fectively. Although done centuries ago, Jesus' teaching reflects profes-

sional competence when measured by what is now known about teaching today.

i 29Among the writers who wrote concerning this are J. M. Price, Jesus
he Teacher (Nashville, Tennessee: Convention Press, 1946). Herman Harnell
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